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Formative assessment intends to stimulate self-
regulatory skills 

 Teachers use student activating activities the least (Veugen et 
al., 2021)

 What does the “self-regulated student” in formative 
assessment actually look like? 

 Self-regulatory skills development require co-regulatory 
formative assessment (Allal, 2019; Panadero et al., 2019) with 
purposeful interaction between students and teachers within 
the five phases of the formative assessment cycle

 This should be taken into account in the design of formative 
assessments

Results

 Difficult to describe concrete student behaviour (RQ1)

 FA cycle helps to explicate more concrete student  
behaviour (see example phase 5) (RQ1) 

 Describing student behaviour immediately shows 
what this means for teacher behaviour (RQ1) 

 The examples of co-regulated FA practice show the 
following dimension (RQ2) 

venenatis vitae, justo. Nullam dictum felis eu pede
mollis pretium. Integer tincidunt. Cras dapibus. Vivamus
elementum semper nisi. Aenean vulputate eleifend
tellus. Aenean leo ligula, porttitor eu, consequat vitae, 
eleifend ac, enim. Aliquam lorem ante, dapibus in, 
viverra quis, feugiat a, tellus. Phasellus viverra nulla ut
metus varius laoreet. Quisque rutrum. Aenean
imperdiet. 

Research questions

 How do secondary school teachers describe the formative 
assessment behaviour they expect from their students within 
their formative classroom intended to stimulate SRL, using the 
five phases of the FA cycle? And

 What examples of concrete co-regulated FA practices do the 
teachers describe when linking their expected student 
behaviour to their own teacher behaviour using the FA cycle? 

Participatory action research 

 Contextualised in a longitudinal formative assessment 
professional development project. 

 132 teachers of 15 schools

 Three successive activities 

24 student FA cycles (RQ1)

Interactive workshop  (RQ1)

In-depth workshop resulting in 7 student-teacher co-
regulatory formative assessment examples (RQ2)
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Co-regulatory formative assessment 

FA that stimulates SRL

Student  
directed

Teacher 
directed

More and less concrete student behaviour examples of the five FA 
phases  (FA phase 5; revision phase of regulation) 
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